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PUBLIC INTEREST STATEMENT
There are demands on higher education students and researchers from national and international authorities to publish widely which tempts them to take the shortest possible root to get their articles published, which is predatory publishing. This article drew on Critical English for academic purposes and the concept of symbolic violence to explore students' general attitudes towards predatory publication and to demonstrate how domination and violence in higher education causes them to publish in such journals. Based on the data gathered through a structured questionnaire it was found that academic institutions and professors can exert symbolic power that silent students' voices. In order to prevent predatory journals, students should be informed about predatory journals and appropriate research culture. This study pervades right analysis and academic publishing literacy skills into the higher education learning system to enact genuine and meaningful student engagement in the process of article composition and publication.
were in need of publishing their works. Because of institutional policies on publication, Iranian authors, especially professors and students, are under pressure and are deceived into publishing their research to these fake websites and into paying high charges. Increasing pressure is placed on Iranian researchers and students to publish numerous papers in highly ranked journals in order to gain a higher score, reputation, promotion, and pay rise. According to Habibzadeh (2008) , the anxiety caused by publish or perish situation in Iran has led to unethical behaviors such as plagiarism (as cited in Babaii & Nejadghanbar, 2017) . Because of such pressure, academics no longer have the time to write lengthy papers after years of research; instead, students and professors take the shortest possible means to reach multiple publications, which is plagiarizing and publishing in fake journals. Related to this practice of predatory publication is the concept of symbolic violence stated by Bourdieu and Passeron (1990) . Bourdieu describes symbolic violence as "gentle, invisible violence which is unrecognized" (Bourdieu, 1991, p. 24) . According to Bourdieu, symbolic violence results in misrecognition, which is recognition as legitimate. Webb, Schirato, and Danaher (2002) consider misrecognition as a "form of forgetting", that is, the dominated agents perceive the current situation as "natural" and readily complicit in the violence that is exercised upon them (p. 24). In this study, the supervisors are considered to act consistent with the university's regulations (i.e., publication in journals). Because of such institutional pressures and regulations, the supervisors exert their symbolic violence on higher education students. In response, students resort to predatory publication as an appropriate way for receiving grades and defending their thesis for graduation. The researchers employed symbolic violence in this study as an analytic framework to realize how institutional relations of power affect the less powerful people in an academic context. The publication of low-quality papers in predatory journals in this context can be considered as "misrecognition" because it has led to a culture in which high-quality publication in reputable journals were given a minimal weight, and the importance of quantity over quality in publication is regarded as legitimate. Viewing this study from the framework of symbolic violence adds to our understanding of institutional power hierarchies and sociopolitical features of academic publication.
In CEAP, students' needs and rights are taken into account. According to Benesch (2001) , rights analysis is a tool for EAP students, professors, and authorities to find solutions to disapproving institutional, classroom, and social conditions. Benesch (1999a) stated that questions that might be raised in such analyses are: what rules mange this situation and who formulates them? How do the students respond to and resist such rules? And how can such areas be negotiated? Needs analysis addresses demands of the target situation, yet rights analysis challenges and transforms irrational and inequitable situations and is a framework for understanding and responding to power relations. Pressure to publish articles has overwhelmed higher education students each term. Because of such pressures placed on students, we decided to investigate the social factors affecting this phenomenon. Viewing this study from the perspective of (CEAP) and Bourdieu's (1991) concept of symbolic violence enables us to understand the sociopolitical context by situating this practice within the wider relationships between supervisors, students, and institutional policies.
Globally, the university rewards systems influenced researchers' publications practice. In Pakistan's higher education, a system was implemented that allowed researchers to increase their earnings by publishing in low-quality journals (Atta-ur-Rahman & Nasim, 2004) . Curry and Lillis (2004) mentioned that in non-English-speaking countries such as Hungary, Slovakia, and Spain, similar systems had impacts on publication policies. They mentioned that based on the university's reward system in Hungary, publishing in high impact factor journals was the main criterion for giving grants and promotions. In Spain, the reward system needed five publications over 6 years for giving a promotion, two of which should be written in English. In addition, in Slovakia, researchers' publication profiles are assessed by the annual review system, and a negative assessment would decrease 30% of an academic's salary. Moher et al. (2017) examined 1907 biomedical papers in more than 200 predatory journals from Beall's list. The study indicated that the corresponding authors of the articles investigated came from countries comprising Japan (4%), Iran (5%), Nigeria (5%), US (15%), and India (27%). Bahadori, Izadi, and Hoseinpourfard (2012) mentioned that in Iran the situation appears to be "publish or perish." Habibzadeh (2008) noted that the pressure researchers and students are experiencing to publish articles forces them to undergo unethical behaviors like plagiarism. Regardless of the pressure to publish papers in Iran, universities have not made serious efforts to teach students to avoid unethical behaviors (Zamani, Azimi, & Soleimani, 2012) . In a study by Abbasi and Akbari (2008) based on the theory of symbolic power (Bourdieu, 1991) , social literacies perspective, and Bakhtin's theory of language, claimed that some of the pedagogical practices that professors routinely engage in are involved in students' transgressive intertextuality or textual plagiarism. That is, pedagogical practices place symbolic legitimate demands on students that cannot be met and place students as writers without authority that eventually lead to the production of low-quality patch-writing of papers. Khamesan and Amiri (2011) studied 400 students from four faculties; the findings showed that more than a half of the students mentioned that unethical behavior such as plagiarism is common in their university and the number of male students was significantly higher in comparison to female students with regard to unethical behavior. A study was carried out by Fealy, Biglari, and Pezeshkirad (2012) on 225 graduate students in a public university in Tehran to examine their attitudes toward plagiarism. The results showed that most students had neutral and unfavorable views with regard to plagiarism. In the survey, 40% of the students mentioned they do not resort to plagiarism, while the other 60% overtly said that they plagiarize to write their term papers. Moreover, there was a significant difference between the students who attended article-composition classes and those who did not, in considering plagiarism as unethical behavior. Hasrati (2013) conducted a qualitative study on the joint publication of research articles by supervisors and graduate students in an Iranian university in which he conducted 13 interviews with PhD students and supervisors. The results indicated that material and credentialing incentives for supervisors were considered as symbolic violence in the exertion of power. According to Shahghasemi and Akhavan (2015) , in the years 1996 to 2007 through the publication of 8,797 medical papers, researchers in Iran were placed in the 39th position in the world and ranked 69 with regard to the H index, that is, "an index that estimates the importance and impact of contributions by a scientist or a country" (p. 2). As cited by Shahghasemi and Akhavan, this low citation rate was due to plagiarism and feeblish methodology (Farrokhi, 2009 ). Christopher and Young (2015) investigated the awareness of 142 medical science and veterinary researchers of predatory journals in a scientific writing workshop. They found that only 33 researchers were aware of predatory journals, and seven individuals indicated awareness of Beall's list (Beall provides a list of predatory journals that he updates each year for scholars worldwide). Seethapathy, Kumar, and Hareesha (2016) examined the awareness of 480 Indian researchers of predatory journals. The results revealed that 57% of the researchers were unaware of such journals. The researchers mentioned that the pressure for publication particularly on junior researchers was the main reason for predatory publishing. Roberts (2016) revealed that the pressure to publish was mainly seen in developing countries. Erfanmanesh and Pourhossain (2017) investigated Iranian researchers' contribution in open-access predatory journals in 2014. From Beall's list of predatory journals, 21,817 articles published by 265 journals were examined in this study. The results of the research indicated that Iran was ranked as the second largest contributor after India since Iranian authors had contributed to 1,449 papers from 265 journals. Babaii and Nejadghanbar (2017) investigated 156 Iranian graduate students of applied linguistics about their views on plagiarism in academic writing. Both quantitative and qualitative data revealed that students' unfamiliarity with the subject, low language proficiency and academic writing skills, lack of time, deceitfulness and laziness, teachers' negligence and high expectations, and the educational system policies were the main reasons for committing unethical behavior.
The Iranian Association for Ethics in Science and Technology and its Journal of Ethics in Science and Technology are accountable for disseminating ethical issues in research (as cited in Babaii & Nejadghanbar, 2017) . Authorities and institutions refer to a students' behavioral guiding manual that forbids and warns against unethical behavior. The guiding manual mentions that academics who copy information and publish in predatory journals will be punished. The punishment depends on the kind and the level of severity of the unethical behavior that includes payment of fines, suspension from education and promotions, and court charges in severe cases (Iranian Students' Behavioral Guiding Manual, n.d.).
According to Hasrati (2013) , the rise in research output does not appear to be related to social and economic development and did to have much effect on the production of new technologies and patents since researchers are mainly interested in getting published. Regarding this issue, Mehrdad, Heydari, Sarbolouki, and Etemad (2004) stated that:
While probably two thirds of the research force in the industrial nations are engaged in developmental activities that lead to patents and new technologies, almost all of the researchers in developing countries are merely doing research for its own sake, thereby producing only scientific publications while rarely doing research with regard to innovative products or development of new technologies! (p. 83)
Considering the existing academic climate at Iranian universities, the researchers wanted to examine the problem of predatory publishing from the perspective of those who have less power and are required to write and publish term papers to graduate and receive grades, that is, students. Our study provides an emic perspective to this area since it examines students' views on predatory publishing who are at the lowest level of power in the educational system in a country outside the Anglophone center.
Theoretical frameworks
2.1. Critical English for academic purposes (CEAP) Pennycook (1997) mentioned that English for academic purposes (EAP) permits instructors to focus on discourse of pragmatism, that is, contextually sensitive concerns of students' academic study. He also proposes critical pragmatism that addresses and critiques the concerns of the academic community through EAP studies so that the norms and values of the academic community become apparent to students. In harmony with Pennycook's critical pragmatic EAP, CEAP in addition to negotiating, questioning, and executing equitable educational environments for academics, it also takes into account political, cultural, and social contexts (Benesch, 2001; Norton & Toohey, 2004; Pennycook, 2001 ). According to Bahadori et al. (2012, p. 1 
):
Critical EAP, while retaining the aim of helping students navigate academic discourses and disciplines, challenges the notion of academic conventions as necessarily reasonable and nonnegotiable. Instead, CEAP sees students as active agents, rather than novices or subordinates, who can be encouraged to question unreasonable requirements and collaborate with their instructors in developing appropriate curricula.
According to Pennycook (1994 Pennycook ( , 1997 , Harwood and Hadley (2004, p. 357 ) critical pragmatic EAP "stresses that students have choices and should be free to adopt or subvert the dominant practices as they wish." Benesch (2001) suggests that the primary goal of critical EAP is to increase students' performance in their academic courses and encourage them to shape and question their education. She also describes critical pragmatic EAP as learners having voice and control in their academic learning environment by questioning practices of the present circumstances and looking for solutions to poor conditions. Poor education conditions can be altered through the process of rights analysis. According to Benesch, rights analysis in CEAP framework is investigating relations of power and increasing equality between students and professors and the educational community.
Power relates to who makes the decisions about the course content and assessment issues. Benesch (2001) points out that the goal of rights analysis is to draw students' attention to issues of power and that they have the right to raise questions about assignments and classes. In higher education, students are not apprentices who are required to publish articles to attain course grades but rather have the right to help decide about the course content and the kinds of assessment. Students consider that educational institutions and instructors are enforcing a value system (to increase the number of publications) that is secluding them from their rights. There is no doubt that becoming more aware of the ideological and political biases of academic publishing is a good thing. Using a CEAP lens, the present study provides a right analysis to investigate the sociopolitical factors that affect predatory publishing among higher education students. Bourdieu (1991, p. 23) uses the term symbolic power as an invisible power that is recognized as legitimate and is used routinely in social life. He labeled symbolic violence when social conventions are ignored or regarded as natural, therefore vindicating the legitimacy of the present social structures. Once the holder of symbolic capital uses his power against an agent who has less power, and seeks to change the agent's actions, he is thus exercising symbolic violence (Walther, 2014) . The exertion of symbolic power is based on a shared belief, that is, the dominated group in their own subjection participates in the act. Individuals do not question their own role in the production of domination and subordination (Bourdieu, 1977) . He/she considers symbolic violence as an act of misrecognition that is outside the control of consciousness and in the practical schemes of habitus. Symbolic meanings are exerted on agents in a way that they are considered as legitimate (Jenkins, 1992, p. 104) . Such violence involves the gradual internalization and approval of ideas that leads to the subordination of a certain group of people (Connolly & Healy, 2004) . Language as a form of domination can produce this violence and create discourses that construct social reality and influence power relations.
Bourdieu's concept of symbolic violence
The concept of symbolic violence is useful to understand the domination, exploitation, and subordination that many higher education students experience at university each semester. For Bourdieu, the educational system is one of the main agents of symbolic violence and social agents having political and economic power know how to overcome the educational problems. In the present context, the dominant groups with a high amount of capital are the universities and professors that can be distinguished from the dominated group with a low amount of cultural and economic capital that are students. Because of the exertion of symbolic violence from institutions and supervisor on students with regard to article publications, students are in constant struggle to attain the demands required for achieving grades and university degrees. It seems that the final gift of higher education institutions in Iran is likely to be the symbolic gifts of grade and degree. In this study, symbolic violence is used as an analytic framework to recognize how power relations affect the conduct of predatory publishing in a higher education context. It should be mentioned that the researchers have used symbolic violence in this study as an analytical framework to understand how institutional and supervisors' power relations affect the conduct of predatory publishing in the context of students as less powerful agents. Our intention is not to present a dark side of Iranian universities publication situation, but the main objective of this study is to explore the sociopolitical factors that affect the substantial increase in the number of publications in predatory journals among Iranian higher education students. More specifically, this study is going to address the following research questions:
(1) Why is publishing in predatory journals increasing among higher education students and what sociopolitical factors affect this phenomenon?
(2) Is there any significant difference between male and female as well as PhD and MA students regarding predatory publishing?
(a) How can symbolic violence of predatory publishing be subverted in higher education?
Method
This study employed a mixed methods design to answer the proposed research questions. A Likert scale structured questionnaire was developed for PhD and MA students to look into issues such as social behaviors, aims, and power relations, which oblige and convince them to submit their academic works to be published in low-quality journals. SPSS statistics 23 was used to analyze and interpret students' responses. The responses of the questionnaire were summarized through frequency counts and percentages and inferences were drawn. Moreover, the researchers drew on CEAP and the concept of symbolic violence to qualitatively interpret the results. The study surveyed 52 Iranian university PhD and MA students from four domestic national universities. We selected four universities with different educational levels and geographical areas through purposive sampling in order to recognize the difference in students' responses and to be able to generalize the results. The selected sample involved 26 female and 26 male students as well as 26 PhD and 26 MA students, 23 of which were selected through purposive sampling and 29 through random sampling. The ages of students ranged from 24 to 31 years, and students were from different fields including engineering, basic sciences, humanities, agriculture, and medical sciences. The reason for using different sampling methods was to obtain a representative sample and an amalgam of students with high research records including those who were selected as top university researchers and those who did not have a very good research background. The questionnaire was both emailed and handed out directly to students.
Instruments
The questionnaire for this study contained predetermined closed-ended questions and a rating scale with predeveloped response options to examine students' reasons for article publication and their criteria for choosing qualified journals for publication. The items were derived from review of literature. The questionnaire consisted of 63 items that comprised four sections. It was translated into Persian by the researchers in order to prevent any misunderstanding on the part of respondents. Sections A and B asked about students' purpose for publishing articles and their criteria in selecting a journal for publication. Section C obtained information regarding their general attitude toward research publication in their university, and section D solicited their reasons for choosing low-quality journals for publication. All sections supported an ordinal level of measurement in which a 5-point Likert scale was applied. The response options for sections A, C, and D were strongly agree, agree, undecided, disagree, and strongly disagree. The response options for section B were very important, important, unsure, moderately important, and unimportant. The first part of section D elicits nominal data; the respondents were asked how frequently they submit papers to ordinary journals. If they answer sometimes or often, then they move on to the second part.
As shown in Table 1 , the questionnaire addressed aspects pertaining to the research objectives. We used Likert-type scales since we were measuring latent constructs, that is, students' attitudes and opinions on the extent to which they agree or disagree on issues related to article publication and to permit respondents to express their feelings and attitudes on a continuum. The statements included in the scale express an opinion. The clusters of statements within the scale define four subscales that quantify more specific unidimensional sub-constructs within the scale.
Procedures to develop the questionnaire
Constructing a valid and reliable questionnaire is a must to reduce error of measurement. According to Berdie and Anderson (1974) , "The validity of a questionnaire item is concerned with whether or not the item actually elicits the intended information" (p. 13). In this study, the researcher pretested the questionnaire before data collection to increase its validity. The questionnaire was evaluated for face validity and content validity. The researchers submitted the questionnaire to four experts in the field of TEFL. Factors related to item clarity, relevance of the items, and technical soundness were examined. The questionnaire was refined by including the suggestions of the experts. Additionally, the questionnaire was assessed by a statistician to determine if any irregularities existed that might hinder the data analysis process.
There is no single method to determine the sample size in the pilot test in quantitative research in the social science field; however, the final version of the questionnaire is usually pilot tested on a sample about 30-50 participants (Mooney & Duval, 1993; Perneger, Courvoisier, Hudelson, & GayetAgeron, 2015) . In our pilot study, we used whatever was available by approximating that the experiment would be feasible in terms of time, money, and effort. Therefore, the questionnaire items were piloted with 41 students similar to the participants of the study to estimate its reliability. The Cronbach's Coefficient alpha was calculated to test the reliability of the questionnaire, with reference to its internal consistency. It measures the degree to which the performance of any item of the instrument is a right indicator of the performance in any other item in the same instrument (Price & Mueller, 1986) . The results are presented in Table 2 .
As can be seen in Table 2 , the alpha value was .85, which demonstrated a high level of internal consistency among the questionnaire items.
Results and discussion
Data collected from the structured questionnaire was coded and analyzed quantitatively using SPSS statistics 23. The data (students' responses) was assigned a code to increase data management and then entered into the computer software. The researchers calculated frequency and percentages using descriptive statistics to summarize students' responses to each item. Table 3 shows the frequency and percentage of the response with regard to students' purpose of article publication.
According to Table 3 , almost all students of higher education approved that publication is a path to professional and academic development. Of the participants, 96.1% needed to publish articles in order to obtain the permission to defend their PhD or MA theses. Of the individuals, 59.7% admitted that they were forced to publish articles on the part of their professors that sometimes led them to plagiarize and write a wishy-washy paper to submit and receive the term grade. This is in line with what Babaii and Nejadghanbar (2017) stated, that Iranian students resort to plagiarism because they are inexperienced, weak, confused and uninformed, being committed inadvertently, and not done purposefully to deceive others (p. 248). University professors' authorial powers in many universities impose their methods and how students will receive their grade if they publish articles every semester. Obeying the supervisor inculcates obedience and submissiveness to authority. The first authority figure in university for students to obey and learn is the instructor that establishes the expected behavior and interaction between them. A good instructor motivates students and helps them to overcome the difficulties and challenges they face during the composition and publication of articles rather than producing the state of a symbolically violent educational environment and acting as the authority who forces publication. If universities and more specifically supervisors institutionalize rather than educate, then the status of education can be considered as acts of symbolic violence that try to inculcate practices that reproduce a social demand in accordance with the symbolic violence. According to Benesch (2001) , students desire an amicable pedagogical relationship and decrease of tensions for efficient learning.
The second part of the questionnaire deals with the level of importance of the characteristics that an academic journal should possess. As shown in Table 4 , three of the most important characteristics that almost all participants agreed on were: having a high impact factor (86.6%), rapid publication and quick peer review (88.5%), and charging low fees for publication (80.7%). The number of indexes that the journals possess (77%) and having the label international (73.1%) mainly from European countries also persuaded students to resort to such journals. Predatory journals are very adept at author selections, web development, and appearing legitimate by imitating famous journal websites. They select titles for their journals that are similar to legitimate ones and put the names of respected scientists on their editorial boards list often without their consent (Beall, 2014) . Editors of the predatory journals know that most researchers are in urgent need to publish ISI papers in journals indexed by Thomson Reuters; therefore, they falsely put these databases on their websites to attract inexperienced authors. These journals skip the peer review process completely or carry out a minimum peer-review (Drugas, 2015) . Such journals publish a great number of the manuscripts they receive, and the norm of the publishers is the acceptance of research papers, which is notified in a short time often within 48 h after the submission; therefore, weak manuscripts get to be published (Clark & Thompson, 2012) . Predatory publishers usually have 100% high acceptance (Renandya, 2014) . Bogus journals also claim that their journals have certain impact factors, which is calculated by fake impact agencies. Generally, such journals do not have high impact factors (IF), because it would be difficult for them to persuade researchers that a high impact factor journal invited them to publish their paper, with peer review process completed within just a few days (Jalalian & Mahboobi, 2014) .
Education violence is a phenomenon determined by many factors including personal, educational, societal, and cultural factors. Students should have opportunities to learn about article publication, and they should be encouraged and supported educationally and financially to attend national and international conferences and present high-quality papers. Based on Table 5 , many universities do not allocate research facilities, equipment, and financial support to higher education students (34.6%). Faculties encourage and oblige professors to publish research for educational promotion without providing the required research time for the instructors. Consequently, this pressure tempts professors to make a beeline for increasing their publication and put this pressure on students, which in turn leads them to resort to predatory publishing. Instead of enforcing students to publish, the university should provide competitive environments between the faculties and students and reward them for high-quality research publications. This prompts students to cooperate and request a research time to work on articles with supervisors apart from their main courses. According to Benesch (2001) , the authority of instructors should be recognized as an inter-relational act that has to be exercised and not possessed. She also states negotiation of authority should be an ongoing communication process in higher education to make the right decisions and solve disagreements when certain rights and interests are violated. Table 6 revealed that, 51.9% of the students published in low-quality journals mainly because such journals published soon less than a month (34.7%), having facile peer review (38.5%), and charging low fees (30.8%). Majority of students enjoyed to be included in the list of reviewers and boost their resume (92.3%) or have high citations to achieve scientific fame and reputation (50%). Another institutional symbolic violence that contributes to exposing weaknesses, which lead to publishing weak papers in low-quality journals, is the lengthy peer review process domestic journals set for publication. Many domestic high-quality ISC journals take more than a year to inform authors about the acceptance of a paper. On the one hand, students want their papers to be reviewed and published quickly as possible in order to defend or to receive a term grade, and thus they are likely to submit their works to a journal that accepts their papers and saves their time. On the other hand, fake low-quality journals are aware of this and tailor their practices to offer what the authors want. They are very good at exploiting the innocence of graduate students and junior faculty (Beall, 2013) . Beall states that it is apparent that mainly in the developing world there is pressure to publish, and that fake journals are only meeting the need that this pressure is producing. Many institutes and academic organizations give more credit to papers published in international journals, and this leads to excessive journals whose names begin with "International or Global . . ." (Beall, 2013) .
Difference in the mean scores in relation to gender and education
The Kolmogorov-Smirnov test as a test of normality was used to assess the normality of the distribution of data. As indicated in Table 7 , a non-significant result (0.05 < 0.574) indicated normality. This suggests that a parametric test that assumes normality (i.e. T-test) can be safely used.
Based on the analysis obtained through descriptive statistics, further analysis for gender and education in relation to predatory publishing was done using the t-test. Independent sample T-test was conducted in order to determine whether there were significant differences between the answers of male/female and PhD/MA groups. T-test was used since our data was normally distributed. Table 8 shows the group statistics of the subjects according to their gender. Table 8 shows that the difference in the mean scores of male participants was 2.8697 and for female participants was 2.8629. Following the slight difference, Levene's Test for Equality of Variances was applied. Table 9 shows the details of test.
The P-value of T-test with equal variance was 0.945, which was greater than 0.05. This meant that there was no significance difference in mean score with respect to gender with regard to the questions answered.
The participants of the study were PhD and MA students from different disciplines. Table 10 shows the descriptive statistics in terms of education. The details indicate that there is a mean difference of 2.8648 and 2.8679 with a standard deviation of .32483 and .37870 between the scores of the questionnaire with regard to predatory publishing of PhD and MA students, respectively.
Following the descriptive analysis, a T-test analysis was carried out to determine whether there were any significant differences between the responses of PhD and MA students with regard to each item. Table 11 shows the details of the analysis. An analysis of the scores in relation to education shows that the significance value with equal variances assumed was .975, which was greater than 0.05. This suggests that there was no significant difference in the mean score with respect to education.
The policy push for publications in ISI journals in the context of globalization is due to the competition that is occurring in higher education (Lillis & Curry, 2013) . In this context, many countries are trying to increase their global research production as a sign of academic quality. As a result, higher education and academic institutions in the world are rewarding departments and scholars for publications in journals with ISI indexes and other high impact factors (Feng, Beckett, & Huang, 2013; Lillis & Curry, 2013) . Frey (2005) mentions that the number of publications determines the rankings of an academic institution and that they are examined against the number of their publications. Shumba (2010) also notes that the quality of a university is assessed by its research output. The effects of pressure to publish result in low quality of teaching, increased stress levels, and article that may lack innovation and relevance (Miller, Taylor, & Bedeian, 2011) . According to Weiner (2001) , there are more producers than consumers, that is, whereas the number of articles published has increased, the number of papers academics read each year has not changed.
In Bourdieu's (1991) opinion, all symbolic systems exist in culture that shapes reality. He believes that institutions, including the university and its members, have the authority to build a representation of reality and to enforce it to students as a legitimate definition of reality. According to the symbolic violence model, norms and values are imposed by members that possess symbolic power, through university and instructor discourse. To combat symbolic violence, there is a need to identify the symbolic act and recognize it as illegitimate that can lead to reciprocation. If we consider professors act of obliging publication as a symbolic one, students may reciprocate through a negotiation of power and position. Many higher education students are contented and resort to predatory publishing, and they don't see the need to dedicate completely to education. Bourdieu (1991) suggests that presenting the Education for values discipline at the focus of the curriculum in higher education and increasing values such as honesty, solidarity, dignity, tolerance, and educational institutions results in renewing equitable relations between various academic social categories. Fortunately, in recent years, educational reform measures and policies have aimed to minimize symbolic violence and increase the democracy of education by enacting punitive regulations for undergraduate students and professors in case of predatory publishing. Many faculties do not accept such articles any more neither from students nor from professors. University professors should not force students to publish papers for their own advantage and instead encourage and collaborate with students in the process of article composition and publication rather than having a power and authority relationship. Rezanejad and Rezaei (2013) noted that the main sources in informing students about unethical behaviors are Iranian university professors and that Iranian universities offer inadequate education on unethical behaviors. The ministry of science, research and technology has provided a black list of invalid journals and has warned academicians of grant reduction in case of publishing in predatory journals. Moreover, no longer there should be regulations on possessing published articles for promotion, employment, or admission to the doctorate program.
According to Benesch (2001) , every curriculum and syllabus expresses an ideology or a belief system. Hence, this ideology should be made noticeable to students, so that the awareness of ideology becomes a main objective of the learning process. Benesch believes that, students have the right to critique the systems and ideologies of learning to which they are exposed. She emphasizes the importance of needs analysis in EAP; moreover, she believes that needs analysis should be accompanied with an analysis of students' rights. Definitely, such an analysis would explain the unfavorable institutional, social, and classroom conditions that students may encounter (Benesch, 2001 ). This broader definition of needs analysis is not observable in Iran's higher education. Publication in domestic journals has moved toward a more recommendation condition. Papers of reputed authors or those who they recommend are in priority for publication in highquality domestic journals, whereas others take years to get acceptance of their papers, which in turn inevitably resort to predatory journals. All students and professors have the right to voluntarily write and publish papers in domestic journals with an acceptable peer review process. According to Benesch, needs and rights analysis, which is the main paradigm for the articulation of student perception and rights, unfortunately has been widely overlooked in the Iranian university context.
Conclusion, implication, and suggestions for further research
This study was designed to look at higher education students' attitudes and thoughts toward predatory publishing in universities. The aim of the study was to consider the social factors with regard to what students thought about predatory publishing in universities. We conducted research through a structured questionnaire with 52 students in four national universities. The research reported was written in light of the literature review on symbolic violence and CEAP in educational institutions. Students from various disciplines shared beliefs with regard to predatory publishing and the pressure they have experienced in classrooms for publishing research papers. This research made significant contributions to the academic communities and will have direct implications for academicians and researchers. CEAP widens the lens of academic purposes to take the sociopolitical context of academic communities into account, that is, the social behaviors, aims, power relations, and political interests of such communities. This study is significant in that it raises a very important issue for researchers and students who are under pressure to publish articles. Moreover, it challenges dominant norms and that instructors should reconstruct in how they see themselves as supervisors, open up spaces for cooperation between professors and students, and constantly contemplate on their practices in universities and classrooms and how it influences students' behavior. This study might be beneficial for university supervisors to share some control and to have pupils feel free and more engaged in the process of composition and publication of research papers that is in line with what the literature stated about restraining of student voice. Changing the universities and professors' attitudes and opinions toward critical pedagogy, especially toward issues of authority and freedom, would be important in the creation of critical spaces in universities. Academicians and institutions' perspective with regard to the importance of publishing academic articles needs to be changed. If the main criteria for promotion and employment remain the number of academic papers published, students will continue publishing as many articles as they can in bogus journals. Constructing critical spaces in higher education is essential by bringing up discussions that questions evaluation of scholarship as well as conducting right analysis for the articulation of students' perspective. The results of this study put forward suggestions for Iranian university instructors to educate students to move away from reliance on predatory publishing. Through dialogue, consideration, and action, educational systems can alter and become more scholar-centered system. University professors should reconsider some of their practices to enhance their students' academic writing skills by assigning manageable writing assignments. It is through engaging with the assignments that students can improve their linguistic knowledge and literate practices of their discipline. Students should be taught to make a distinction between predatory and reputable high-quality journals and should be informed that research that they tend to publish in some questionable journals can endanger their academic reputation. Institutions and faculty members should teach and encourage appropriate and ethical publishing among higher education students before they become victims of predatory journals. Research is essentially ethics based that necessitates standard publishing. To have this ethicsbased science, all science stakeholders are accountable to teach and inform others about predatory publishers and disseminate appropriate research culture. Higher education students should bear in mind the publishing ethics statements, peer-review policy, the journal's scope, indexing databases, and quality of the papers published to identify questionable journals. Moreover, they should be more acquainted with the literacy skills of scholarly publishing and to be informed with new predatory journals and blacklists to avoid fake publishing. This study was limited to four national universities in Iran; other national institutions should also be investigated and compared to see how they influence students to publish papers. In addition, further research is required to investigate how developed countries look at research publication in academic institutions and how their academic institutions raise the quality of research output of students and professors.
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